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Our school vision is
Learning from Jesus Christ, the Prince of Peace, to work diligently, act generously and live at peace with everyone. 

Psalm 34:14 - Seek peace and pursue it.








How our vision applies to this policy
The leadership and governors of the school recognise that the effective management of pupils’ behaviour is at the heart of achieving the best possible educational outcomes.  At William Ford we are all encouraged to ‘seek peace and pursue it.’  Learning to behave correctly in a variety of situations is an important social skill that will enable children to better access learning, open wider opportunities for the future and ensure they are resilient in a changing world.  Making wrong behaviour choices disrupts their own learning, the education of others and can have an effect upon their wellbeing. 









































Rationale
In keeping with our Christian ethos, we want our school to be inclusive and enjoyable for everyone. Children should be able to learn, appreciate their lessons, make friends and be enthusiastic about their school. A calm, peaceful and caring environment is essential if children are to learn effectively. All staff model the highest standards in behaviour and self-discipline and are very supportive in helping children develop this in themselves.  We want to encourage good behaviour, enabling pupils to recognise what constitutes a healthy relationship with others and discourage behaviour that would undermine learning and not prepare children for the future. We will reward desirable behaviour with praise and tangible rewards and will impose consistent, clear and appropriate sanctions for unacceptable behaviour. At William Ford we provide a caring and safe environment in which tolerance, understanding and respect for everyone is fostered.

Aim
· Provide a consistent approach to behaviour management
· Define what we consider to be unacceptable behaviour, including bullying
· Outline how pupils are expected to behave
· Summarise the roles and responsibilities of different people in the school community with regards to behaviour management
· Outline our system of rewards and sanctions
· To create within our school community, an atmosphere/ethos of trust, which values, respects and protects the rights of each of its members to be within a safe and secure environment
· To encourage and foster active parental support in achieving those aims

[bookmark: _Hlk60751692]Legislation and Statutory Requirements
This policy is based on advice from the Department for Education (DfE) on:
· Behaviour and discipline in schools
· Searching, screening and confiscation at school
· The Equality Act 2010
· Use of reasonable force in schools
· Supporting pupils with medical conditions at school 
special educational needs and disability (SEND) code of practice.
· Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its pupils 
· Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate pupils’ behaviour and publish a behaviour policy and written statement of behaviour principles, and give schools the authority to confiscate pupils’ property
· DfE guidance explaining that maintained schools should publish their behaviour policy online

Definitions

Misbehaviour is defined as (but not limited to):
· Disruption of lessons
· Non-completion of work
· Poor attitude to peers, staff or learning
· Incorrect uniform
Serious misbehaviour is defined as (but not limited to):
· Repeated breaches of the school rules
· Any form of bullying online or otherwise
· Harmful sexual behaviour, which is any unwanted sexual behaviour or harassment that causes humiliation, pain, fear or intimidation online or otherwise
· Fighting
· Racist, sexist, homophobic or discriminatory language or behaviour
· Vandalism
· Theft
· Smoking
· Possession of any prohibited items. These are:
· Knives or weapons
· Alcohol
· Illegal drugs
· Stolen items
· Tobacco and cigarette papers
· Fireworks
· Pornographic articles including on a mobile phone
· Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or to cause personal injury to, or damage to the property of, any person (including the pupil)

Bullying is defined as:

Repeated inappropriate behaviour which uses power to hurt, frighten or cause unhappiness to another.

Harassment is statutorily defined as:

Any act of pursuit, torment or annoyance, words, conduct or action, usually repeated or persistent that, being directed at a specific person, annoys, alarms or causes substantial emotional distress in that person and serves no purpose.

The school recognises that bullying and harassment can take place on line, within the school premises and within the local community.  All forms of bullying, regardless of location, will be treated equally.

This behaviour includes (but is not limited to):
· Name calling
· Hitting, kicking, punching
· Damaging or stealing property
· ‘Ganging up’ on people
· Teasing about family/domestic/cultural situations
· Threatening
· Racial abuse
· Homophobic abuse
· Sexualised language
· Shouting, swearing, verbal abuse
· Extortion
· Malicious gossip
· Forcing someone to do something they do not wish to do
· Isolating someone
· Cyber-bullying
· Sending offensive/threatening letters

Details of our school’s approach to preventing and addressing bullying are set out in our anti-bullying policy.

Roles and responsibilities
[bookmark: _Hlk60753694]
The governing body
The governing body is responsible for reviewing and approving the written statement of behaviour principles. 
The governing body will also review this behaviour policy in conjunction with the headteacher and monitor the policy’s effectiveness, holding the headteacher to account for its implementation.

The headteacher
The headteacher is responsible for reviewing this behaviour policy in conjunction with the governing body giving due consideration to the school’s statement of behaviour principles. The headteacher will also approve this policy.
The headteacher will ensure that the school environment encourages positive behaviour and that staff deal effectively with poor behaviour, and will monitor how staff implement this policy to ensure rewards and sanctions are applied consistently.
Staff
Staff are responsible for:
· Implementing the behaviour policy consistently
· Modelling positive behaviour
· Providing a personalised approach to the specific behavioural needs of particular pupils
· Recording behaviour incidents 

The senior leadership team will support staff in responding to behaviour incidents. 

Parents
Parents are expected to:
· Support their child in adhering to the pupil code of conduct
· Inform the school of any changes in circumstances that may affect their child’s behaviour
· Discuss any behavioural concerns with the class teacher promptly

Pupil expectations
Children need clear and consistent guidance and rules in order to meet the high expectations we have of them.  These need to be implemented and supported fairly and consistently by everyone.  It is the responsibility of every member of staff to ensure they follow the school’s behaviour policy to achieve this.  We have a code of conduct that sets out our expectations for behaviour and learning, which helps to create an environment of mutual respect and high achievement.  At William Ford… 

· We are ready to learn and achieve
· We work purposefully and diligently in all our lessons
· We always try our hardest and do our best
· We do not disrupt another pupils’ learning
· We are courteous, polite, honest and friendly
· We listen carefully to others
· We seek peace and pursue it when resolving arguments
· We walk quietly and safely around the school
· We keep our school neat and tidy

Strategies for promoting positive behaviour
At William Ford we are all encouraged to ‘seek peace and pursue it.’  Learning to behave correctly in a variety of situations is an important social skill that will enable children to better access learning, open wider opportunities for the future and ensure they are resilient in a changing world.  Making wrong behaviour choices disrupts their own learning, the education of others and can have an effect upon their wellbeing as well as others. 
We recognise that there will be occasions when children test the boundaries of acceptable behaviour.  All staff use the following strategies to support them in managing their behaviour professionally and with respect:
· to treat children fairly and sensitively
· to listen to them
· to hear both sides of any disagreements and help children resolve issues

A list of key strategies and interventions staff use and model are to be found in Appendix 1.

All staff at William Ford will insist on high standards of behaviour, work and politeness.  They will:
· Establish authority firmly and calmly
· Separate the problem from the person
· Share effective strategies with each other
· Ensure children who consistently work hard and behave well are acknowledged
· Consistently follow the procedures for dealing with unacceptable behaviour

Rewards
Children are rewarded for high levels of effort and achievement as well as positive attitudes towards their learning and relationships with others.  At William Ford there is an established House System through which house points are given and positive attitudes and improvement celebrated.  These house points are recorded electronically with the House amassing the most receiving a weekly treat.  In this way, children can share and celebrate the success of individuals and recognise how their positive actions impact on others.  Children earn house points that are linked to our Christian ethos and recorded electronically using the Trackit Light System.  Certificates recognising the amount of House Points are shared with parents at home.  In addition, pupils are nominated as Star of the Week that link directly to the school vision for living at peace, working diligently and acting generously. They receive a certificate that are presented in whole school assemblies and celebrated in our weekly newsletter.  In addition to this, each half term the two children per class who have the most house points as well as one more nominee from an adult in the class become House Point Heroes.  They are rewarded by being taken on a school trip such as the theatre, cinema or a London Park. Our school reward system recognises:
· High levels of effort that lead to good quality outcomes, progress and improvement
· Exemplary behaviour for learning
· Acts of good citizenship, friendship and social awareness
· Excellent attendance and punctuality
· Modelling the school’s ethos - Learning from Jesus Christ, the Prince of Peace, to work diligently, act generously and live at peace with everyone

A list of ways children might be rewarded with house points are to be found in Appendix 2

Sanctions
William Ford Junior School is a Church of England school. As a consequence, the management of behaviour is conducted in a manner consistent with the teachings of the Church of England.  We therefore recognise:
· No individual is beyond the love of God and, therefore, no individual is beyond redemption no matter how challenging their behaviour
· Everybody requires individual guidance and support from time to time with managing their behaviour both in terms of praising good choices and correcting poor ones
· Where an individual repents of their poor behaviour they should always be forgiven
· Genuine repentance and forgiveness will always lead to reconciliation although actions may still have consequences that are unavoidable

As with any learning, children need lots of opportunity to learn to behave well; this is essential to develop good social skills and to develop skills in problem solving and conflict resolution.  All staff are expected to help children to develop the skills to:
· Reflect on their own behaviour and its impact on others
· Define, and calmly explain a problem they are experiencing
· Be able to be honest about how they have caused or contributed to a problem
· Help find a resolution to the problem
· Accept a resolution to the problem and be able to move on
· Be willing to accept responsibility for a problem they have caused or contributed to

The above strategies are used when dealing with incidents of unacceptable behaviour.  Staff will use their discretion and professional judgement to decide whether an incident is serious enough to be recorded.  If in doubt, they will speak with a year group leader or member of the senior leadership team.  They will ensure the following:
· That there is fairness and consistency in dealing with all children
· Adults must not make assumptions about the causes or details of an incident.  Some investigation will be carried out to ensure facts about the situation are identified and correct individuals spoken to
· Clear recording of incidents

Records of repeated incidents of inappropriate behaviour can provide information which is essential for planning and accessing support to change behaviour or in exceptional circumstances when a fixed term or permanent exclusion needs to be considered.

If a pupil’s behaviour falls below what is expected, the school will apply a hierarchy of sanctions.  All unacceptable behaviour will be calmly challenged by staff.  Research shows that it is the certainty of censure, rather than the severity of punishment, that is most likely to encourage children to change their behaviour for the better.

A hierarchy of sanctions are to be found in Appendix 3



Delivering the Curriculum for Positive Relationships and Antibullying
Our curriculum, particularly PSHE, plays a valuable role in preventative work on bullying. The PSHE and Citizenship curriculum supports the development of children’s self-esteem and their emotional resilience and ability to empathise with others. The curriculum provides opportunities for children to learn and develop the skills to identify manage and challenge incidents of bullying as well as providing opportunities for children to learn about bullying in relation to the wider context of diversity and inclusion.
Work on bullying as part of the PSHE and Citizenship curriculum is taught through:
· Designated lessons
· Other curriculum areas such as Religious Education and online safety
· Enrichment activities such as visits from drama groups / outside agencies
· Work on British Values which includes focus on tolerance, diversity and respect

[bookmark: _Hlk97619030]Pupil transition
To ensure a smooth transition to the next year staff members hold transition meetings.  Pupils and parents are informed before the end of the school year and children have opportunities to engage with their new teacher(s).
To ensure behaviour is continually monitored and the right support is in place, information related to pupil behaviour issues may be transferred to relevant staff at the start of the term or year. Information on behaviour issues may also be shared with new settings for those pupils transferring to other schools. 

Training
Staff will receive regular reminders of our behaviour policy and, where necessary, training can be given.  This could be for specific groups and individuals as well as whole staff training. Training would cover specific disorders and syndromes that may affect pupil behaviour as well as strategies to support whole class management.

Monitoring and review
We will monitor and review our policy annually.  The school will also monitor behaviour incidents to see patterns of effects on pupil attainment and progress.  

The Curriculum Sub-committee of the Governing Body of William Ford will review any issues on behaviour at its termly meetings.



APPENDIX 1 – Key strategies and interventions
The following applies to all situations. They are not specific to children and young people with SEMH, but are crucial and basic factors that usually work with all children and young people.
	Knowledge

	The more you understand about why children misbehave and children and young people with SEMH difficulties the more likely you are to manage them effectively. It’s important to be clear that SEMH needs (and ADHD, ADD, ODD, OCD, Tourettes) is not something children and young people choose to have. There are some biological and genetic conditions that contribute to the behaviours. For further information, read sections on ‘Understanding’ and ‘Good Teaching and Learning’.

	Good teaching

	Good quality teaching and effective behaviour management are one and the same. Effective teaching underpins behaviour management in schools and needs to be clearly understood. The two things are not separate or subject to any phenomena that might suggest you can establish one without the other. If the teaching is bad then the management of behaviour will suffer, no question. Well planned, interesting lessons where the learning objectives are clear and relevant and activities are designed to further learning rather than occupy time, are more likely to achieve a well-behaved response from pupils. Effective behaviour management requires an understanding of the purpose of discipline. Discipline enables the teaching and learning process. It is not just about getting pupils to be quiet. You can have a quiet class that learns nothing and a noisy class that’s engaged. What’s important is, children are learning and the teacher is able to teach. 

	Attractive, welcoming and well-resourced learning environments

	Make sure your room, workshop or gym is clean (include placing litter in the bin as a rule), well organised (keep things tidy and make sure you know where things are) and stimulating (pupils’ work, posters, charts, comfortable furniture, areas for specific activities etc.) People are more motivated if they work in a pleasant environment. Also crucially, having adequate and appropriate resources and materials is crucial. Any lack of resources is a recipe for disruption.

	Well planned lessons adapted to meet the needs of all pupils

	Adapt lessons to suit all levels of ability. If pupils can’t access what you’re teaching them, it’s likely they will misbehave. All teachers are responsible for pupils with special educational needs (SEN) attending their lessons and that includes children with social, emotional and mental health (SEMH). Work needs to be adapted appropriately. In terms of making effective provision for pupils with SEMH needs, behaviour plans need to be part of your overall planning. For example, you need to know what targets pupils are expected to hit and take account of them in your planning. It also needs to be clear to pupils what happens if they disrupt; how many warnings they are allowed before consequences kick in and what sanctions will be imposed. Likewise, they need to be aware of any rewards available for meeting targets.

	
Establishing clear and manageable rules 

	Involve the class in developing how you are going to work together. It’s not a bad idea to establish your classroom rules with your pupils but remember you’re the boss. Don’t tolerate unworkable and silly ideas. Focus particularly on workability. If rules are worked out together this gives everyone a sense of ownership and greater investment in making them work. You need to establish what you want beforehand as some rules are non-negotiable.

	Lesson beginnings. 

	This should be a routine, so there are no surprises. For example, ensure children line up outside the room and enter quietly and insist on this EVERY lesson. It would also be preferable to have fixed seating arrangements to avoid arguments.

	
Lesson endings

	It’s the same with lesson endings. A system of entry and exit you don’t deviate from is worthwhile embedding into the lesson pattern, as pupils tend to behave more appropriately once they get used to a set routine. The principal of routine is the key and allows children to develop self-management because you’ve established boundaries. Once the parameters are known there is less likelihood of them being tested.

	Plan ‘B’: Having contingency plans in place. 

	Make sure beforehand that you have alternative seating arrangements and a ‘time out’ facility (a separate area or room, preferably supervised by a colleague) should you need to move someone. Use time out for pupils to cool off. Be careful it isn’t abused. A clear time out policy at whole school level makes good sense. Withdrawing a pupil could be a longer-term arrangement (i.e. LSU and other in school support units), but needs to be part of a plan to improve the situation. Removal should be considered as a positive intervention for the following reasons:

· It avoids disruption to the usual classroom routines. 
· It focuses concentration on the pupil’s problems within a safe environment that also allows for confidentiality if necessary.
Allows the pupil to concentrate and be given help with any work they find difficult and may use behaviour to avoid work and therefore mask the real issue

	Appropriate use of language and tone. 

	You can attempt to correct behaviour in a variety of ways, but remember the words you choose and the tone and volume you select makes a significant difference. There are three main identifiable teacher responses to pupil behaviour: assertive; hostile and passive (Canter and Canter 1976). Being assertive, calm, clear and consistent is the key.

	Using positive comments, requests and corrections.

	For example, say what you want him/her to do rather than what you don’t want them to do). Its do’s rather than don’ts. E.g. I’d like you to sit down quietly please rather than Don’t make so much noise when you sit down. Negative corrections sound like moaning and nagging and therefore come across as lost power rather than asserting power. It also doesn’t inform or instruct how to behave correctly. Believe it or not people need reminding.

	
Making clear and consistent requests stated firmly and calmly. 

	Passive responses such as nagging, aimless and empty threats and attempts to win sympathy, tends to provide an open invitation for more problems. Avoid rhetorical questions that support the ‘poor me’ attitude i.e. Why can’t you behave? Do you really want to stay in at break? Why should I put effort into the lesson when you can’t behave? You might get answers that are usually less than helpful. Don’t go down the self-pitying road as it leads nowhere. Frankly most children and young people couldn’t care less and why should they?

	Providing simple choices
	Try not to box pupils in, especially if they are angry. Provide some choice as to what they do next. E.g. You can sit down here and calm yourself quietly, or if you prefer,  you can go outside and sit down on one of the benches for a few minutes.  It’s the same if you are giving a warning – i.e. Either we discuss this quietly in my room now or we’ll do it after school and I’ll have to inform your parents as to why you will be late home.

	Addressing the primary behaviour. 

	In other words what you originally wanted them to correct. You will gain more by temporarily ignoring the secondary behaviours like swearing or rudeness towards you (as annoying as they are) during any interaction over a primary behaviour. Focus on the real issue and don’t let yourself be side-lined. Remember if pupils are upset and angry they are more liable to swear and say things they don’t usually mean (even though they usually do at the time). Deal with the secondary behaviours later when matters have calmed down. Don’t ignore them but deal with them when the situation has calmed down.

	Tactical ignoring of more trivial behaviours. 



	Discreet interventions and strategies rather than force a public confrontation. A quiet word in the ear is usually perceived as more respectful and is therefore more effective than a public dressing down. It also cuts out the ‘audience factor’. Don’t feel you need to pounce on everything. We are often aware of the pupil who may be chewing gum during a class discussion, but they may be listening and provided it’s not too obvious, no one is being disturbed or disrupted. It is therefore worth ignoring the chewing during the discussion so as not to interrupt the flow. Find a moment afterwards when the class are engaged in an activity to remind them of the rule and tell them to remove the gum. Sometimes just taking the waste bin to them is enough to get the message across. 

	Responding assertively. 

	Speak calmly, with firmness and authority. You are the teacher/adult. Authority from you is expected by children and young people. Say clearly and calmly what you want them to do and repeat it if necessary. Human beings are tuned into listening and paying attention to voices of authority. Be clear about what you want and believe in what you’re saying. Be aware there is a big difference between assertion and aggression. The former is clear, no nonsense, responsible and compassionate. The latter simply reflects unresolved issues in the adult.

	Honesty.

	Children know when they are being patronised and the most difficult often see through it a lot quicker and will respond accordingly. When you use praise explain why you are praising, i.e. Well done. You’ve tried hard and produced a good drawing. Your use of tone is effective and gives the work atmosphere. It’s the same with critical comments – explain why, but temper with something positive. i.e. I think the idea is imaginative and your story shows promise, however you need to check on your spelling. Praise can sound superficial if it’s not supported by an explanation. 

	
Diffusing or re-directing potential conflicts.
	Don’t be part of the problem. Walk purposely rather than run to a fight or a loud argument. Sometimes an over eager sense of urgency from adults in such circumstances may cause excitement and panic, especially if a fight is brewing. Speak firmly and clearly as you approach the situation. Keep your voice calm. Move onlookers and ‘cheerleaders’ or take combatants aside from the group – i.e. OK everyone quietly and sensibly back to your seats/ classrooms/ please – now. Speak quietly to the pupils involved but loud enough for them to hear. Give them clear directions.  Remember you are in charge – i.e. I want you to move away from each other and sit down.  

	Issuing calm directions and warnings.

	Avoid using emotionally charged corrections. Don’t lecture. This can come across as passive because it tends to be delivered with exasperation. Say what you want them to do. If you need to warn make sure you really can carry out the sanction if the behaviour is repeated.

	Being flexible.

	Remind or re-state the rule, but bear in mind rigidity around rules can be as much of a problem as not having rules at all. Sometimes a compromise is a small but significant move towards the right direction and sometimes it’s the best you’ll get at the time. (Learn to tune into situations by listening to what kids are saying, what words they choose and take note of their body language – what is it telling you?)  Please don’t do what so many adults do and see confrontations with children and young people as a ‘must win’ for you. It isn’t about winning or losing. Your job is to manage behaviour not change it. Sometimes damage limitation is the right answer to a seemingly impossible problem even though it might mean compromising your intended outcome. 

	Giving yourself time and space to manage.

	You don’t have to do it all at once. Deal with secondary behaviours (and other matters relating to more serious behaviours) later when matters have calmed down. Usually a one to one chat a day or so later can be an effective strategy in terms of making a well thought out and reasoned point. If a pupil refuses to carry out an instruction, repeat it calmly. Use I would like you to……or I want you to……… etc. Be polite and use please and thank you as you are more likely to get a polite response. If you feel they are digging in and not budging, move others around them. If they then don’t disrupt, leave them and deal with after the lesson. Sometimes, giving the situation space and time results in greater compliance in the end. If they refuse and continue to disrupt, call for support. Don’t confront unnecessarily or threaten – it will only make matters worse. Complete intransigence requires flexibility and room to move – the opposite to the behaviour being displayed. It may be useful to say ‘OK well there’s no point in wasting time waiting for you to move, I need to continue with the lesson and we’ll deal with this later. Or ‘I can see we’re getting nowhere and I’m sorry that you’re so angry/upset/ unable to see the damage you’re doing but we have to move on.

	Employing a respectful manner whatever the circumstances.

	You set the tone. Don’t expect to receive respect if you can’t give it. Shouting and other forms of aggressive and hostile behaviour from teachers and adults towards any child, especially those with social, emotional and behavioural difficulties (BESD), is pointless. It will, more often than not achieve the opposite effect to the one intended. In fact, it can be dangerous, especially if you are dealing with a child or young person who is in a troubled and emotional state already and could lead to a worse confrontation. It’s sometimes appropriate to raise your voice slightly in a controlled manner, but shouting and screaming is understandably interpreted as out of control. If you listen to the language pupils use when describing such teacher/adult behaviour there’s a clue. ‘she’s lost it’ or ‘he went into one’. Very few of us respond well to shouting and screaming. It’s painful to hear, more likely to wind us up even more and it feels unsafe when the adult is perceived to be out of control. Schools are not places for distressed adults to vent their spleens. 

Strange as it may seem, even the most difficult and seemingly unreasonable young person expects you to manage their behaviour. Hostile responses such as shouting, sarcasm, humiliation and other forms of bullying undermine our professionalism. They display such a lack of respect that it isn’t surprising when children use similar tactics as a response. Teachers that bully may occasionally get (more compliant) children to be quiet, but often at the expense of their learning. If you bully them, you may achieve some co-operation, but resentment is likely being stored up for later use against you. Ask yourself the question, how would I respond to sarcasm and humiliation? How would I like someone screaming at me? Waiting quietly for a response and looking clearly intent on starting the lesson is more powerful than shouting over noise. It takes confidence maybe to pull it off but you need to work on it. That means practise it. Children tend to respond noisily to noisy teachers and vice versa. As the adult you must set the tone. If they enter the classroom noisily, send them out of the class and get them to line up again. 

	Transitions

	Planning is necessary for all possible changes. Many children and young people (and some adults) don’t handle change very well and this can lead to complications. Prepare pupils for all changes, big or small. A change of activity, new room, new teacher, new year group, new school – all transitions are potentially anxious times for pupils, so make sure you plan for these beforehand and prepare your pupils well. It’s always best to deal with issues prior to the change happening.












































APPENDIX 2 – Recognition of effort and positive behaviour

Children can receive house points for a range of positive behaviour including but not limited to:
 
· Working diligently

· Showing resilience
· Having a positive ‘can do’ attitude
· Always willing to tackling tasks to the best of their ability
· Excellent presentation of work
· Willing to seek new challenges
· Good listening
· Perseverance
· Working independently
· Working well with a partner/within a group


· Acting generously

· Helping others
· Caring for others
· Sharing with others
· Being friendly
· Helping to tidy the classroom/school environment


· Living at peace with everyone

· Being polite
· Being calm
· Showing self-control
· Acts of kindness
· Considerate of the views of others/disagreeing well
· Honesty
· Accepting difference/tolerance
· Being your best true self


















	
	Examples of Actions/Behaviours
	Possible Consequences

	
Green
Expected behaviour


	Possible actions including:
· Work diligently
· Act generously
· Live at peace with others
· Polite and respectful communication
· Respectful of property
· Thoughtful and attentive
· Always willing to tackle tasks to best of ability
· Considerate of the views of others
· Calm
· Attentive
· Honest
· Willing to seek new challenges
· Resilient
	· Verbal praise
· House points
· Communication with parents
· Recognition of achievement/behaviour with other teachers
· Star of the Week Certificate
· Celebration in assembly
· House point hero
· House Point Certificates
· Bronze (50 house points)
· Silver (100 house points)
· Gold (200 house points)
· Platinum (300 house points)
· Diamond (400 house points)


	
Orange
Low - medium level disruptive behaviour
Behaviour largely dealt with by class teacher.  If necessary Learning Mentor or phase leader may be involved.
	Possible actions including:

· Disrespectful/negative attitude 
· Preventing yourself and others from learning
· Inappropriate behaviour
· Intentionally hurting another person

	· Reminder of class/school rules
· 
· If behaviour persists:
· Orange incident recorded on Trackit Lights 
· Verbal warning
· Moved within class
· Moved to another class for specified time
· Loss of break time/lunchtime
· Teacher to communicate with parents
· if behaviour persists.
· Daily ‘check in’ with: 
· SLT: Mr Buckingham/Mrs Legg/Mrs Beech or
· Learning Mentor: Mrs Finch


	
Red
Severe level behaviour
Behaviour dealt with by Headteacher/SLT

	Red - Severe level behaviour
· Repeated incidents of orange behaviour (3 within a week)
· Serious assault against an adult or pupil
· Bullying/online bullying
· Sexual misconduct
· Racist remarks
· Homophobic/gender identity remarks
· Dangerous behaviour 
· Aggressive behaviour
· Damaging property
· Theft
	· Red incident recorded on Trackit/CPOMS
· Parents will be informed through a phonecall/meeting
· SLT: Mr Huntingford/Mr Buckingham/Mrs Legg/Mrs Beech involved and may meet with parents
· Internal exclusion considered
· Fixed term suspension considered
· Permanent exclusion considered



APPENDIX 3 – Hierarchy of sanctions
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